why don't we learn from history

why don't we learn from history is a question that has intrigued scholars,
educators, and policymakers for centuries. Despite the vast amount of
knowledge accumulated through historical events, humanity often seems to
repeat the same mistakes. This phenomenon raises important considerations
around human nature, societal structures, and the ways history is taught and
interpreted. Understanding why societies fail to apply historical lessons can
shed light on the challenges of progress and decision-making. This article
explores the psychological, educational, and cultural reasons behind this
recurring issue. It also examines the consequences of ignoring historical
wisdom and suggests potential approaches to better integrate history into
contemporary learning and governance.

e The Psychological Barriers to Learning from History

e Educational System Limitations and Historical Awareness

e Cultural and Political Influences on Historical Interpretation
e Consequences of Ignoring Historical Lessons

e Strategies to Improve Historical Learning and Application

The Psychological Barriers to Learning from
History

One of the primary reasons why don't we learn from history lies in the
psychological mechanisms that influence human behavior. Cognitive biases,
memory limitations, and emotional responses all play a significant role in
how individuals and societies perceive past events.

Cognitive Biases and Historical Perception

Cognitive biases such as confirmation bias, hindsight bias, and the Dunning-
Kruger effect distort historical understanding. Confirmation bias leads
people to favor information that supports their preexisting beliefs, often
ignoring contradictory historical facts. Hindsight bias causes events to
appear more predictable after they have occurred, giving a false sense of
control and understanding. Additionally, the Dunning-Kruger effect may cause
individuals to overestimate their knowledge of historical events, leading to
misinterpretations.



Emotional Detachment and Selective Memory

Emotional responses to history can result in selective memory, where
societies remember events that align with their identity while downplaying
uncomfortable or shameful episodes. This selective remembrance impedes
holistic learning and fosters repetition of mistakes. Furthermore, traumatic
historical events can be repressed or sanitized, preventing critical analysis
and understanding.

Presentism and Its Impact

Presentism, the tendency to interpret historical events through the lens of
current values and knowledge, hinders an accurate understanding of history.
This approach can lead to unfair judgments and oversimplifications, making it
difficult to extract applicable lessons for contemporary issues.

Educational System Limitations and Historical
Awareness

The way history is taught significantly affects whether its lessons are
internalized and applied. Educational systems often face challenges that
contribute to why don't we learn from history effectively.

Curriculum Constraints and Focus

Many educational programs favor memorization of dates and events over
critical thinking and analysis. This approach limits students’ ability to
connect historical patterns with present-day contexts, reducing the practical
value of historical knowledge.

Lack of Critical Engagement

A shortage of emphasis on critical engagement with historical sources and
perspectives results in a superficial understanding. Students may learn what
happened but not why it happened or what could have been done differently,
undermining the goal of learning from history.

Teacher Preparedness and Resources

Insufficient training and resources for educators to teach history
effectively contribute to gaps in historical awareness. Without proper
support, teachers may struggle to present history in ways that resonate with
students and encourage reflective learning.



Cultural and Political Influences on Historical
Interpretation

History is often shaped by cultural narratives and political agendas, which
can distort the lessons it offers. These influences play a crucial role in
why don't we learn from history on a societal level.

Nationalism and Historical Revisionism

Nationalist ideologies may promote selective versions of history that glorify
certain groups while marginalizing others. Historical revisionism, sometimes
motivated by political goals, can alter public perception and hinder
objective learning.

Propaganda and Manipulation

Governments and interest groups may manipulate historical facts to justify
policies or consolidate power. Such distortions prevent societies from
confronting past errors honestly, leading to repeated mistakes.

Collective Memory and Identity

The collective memory of a society often prioritizes narratives that
strengthen identity and cohesion, sometimes at the expense of accuracy. This
can result in overlooking critical historical lessons that challenge the
prevailing worldview.

Consequences of Ignoring Historical Lessons

Failing to learn from history has tangible negative impacts on societies,
affecting political stability, social justice, and global relations.

Political and Social Instability

Ignoring historical warnings often leads to repeated conflicts,
authoritarianism, and social unrest. Understanding past political failures
and successes is essential to building more stable governance structures.

Economic Missteps

Economic crises frequently recur due to overlooked historical patterns such
as speculative bubbles and regulatory failures. Learning from previous



economic downturns can help prevent or mitigate future financial disasters.

Human Rights Violations

Historical ignorance contributes to the persistence of human rights abuses.
Recognizing the causes and consequences of past atrocities is critical for
preventing similar occurrences.

Environmental Degradation

Environmental history teaches the consequences of unsustainable practices.
Failure to learn from these lessons exacerbates current ecological crises.

Strategies to Improve Historical Learning and
Application

Addressing why don't we learn from history requires deliberate strategies to
enhance historical education, interpretation, and public engagement.

Promoting Critical Thinking in Education

Integrating critical thinking skills into history curricula enables students
to analyze causes, effects, and alternative outcomes. This approach fosters
deeper understanding and application of historical lessons.

Encouraging Diverse Perspectives

Incorporating multiple viewpoints and marginalized voices in historical
narratives broadens understanding and reduces bias. This inclusivity helps
societies confront complex realities and avoid repeating mistakes.

Utilizing Technology and Media

Modern technology and media offer innovative ways to engage with history
through interactive resources, documentaries, and digital archives. These
tools can make historical learning more accessible and relevant.

Fostering Public Discourse and Memory

Public forums, museums, and commemorations play a vital role in maintaining
collective memory and encouraging reflection on historical experiences.



Facilitating open discourse helps societies internalize lessons and apply
them constructively.

1. Understand and mitigate cognitive biases in historical interpretation.
2. Reform educational curricula to emphasize critical analysis.

3. Promote inclusive and pluralistic historical narratives.

4. Leverage technology to enhance engagement with history.

5. Encourage societal reflection through public history initiatives.

Frequently Asked Questions

Why do societies often repeat the same mistakes from
history?
Societies tend to repeat mistakes due to a combination of factors such as

collective amnesia, lack of critical reflection, and the failure to
effectively pass down lessons from previous generations.

How does human nature contribute to not learning
from history?

Human nature, including tendencies like overconfidence, bias, and short-term
thinking, can lead individuals and groups to ignore historical lessons and
repeat past errors.

What role does education play in our failure to
learn from history?

If history education is superficial, biased, or disconnected from present
realities, it can fail to impart meaningful lessons, causing people to
overlook important historical insights.

Can political agendas affect how history is
remembered and learned from?

Yes, political agendas often shape historical narratives to serve current
interests, which can distort facts and prevent societies from fully
understanding and learning from past events.



Why is it difficult for people to apply historical
lessons to modern problems?

Modern problems often seem unique or more complex, making it challenging for
people to see parallels with historical events or to adapt lessons
appropriately.

How does the rapid pace of change in the modern
world impact learning from history?

The fast pace of technological and social change can cause people to focus on
immediate issues, neglecting historical context and thereby missing valuable
lessons from the past.

What psychological factors make it hard to learn
from history?

Psychological factors like denial, cognitive dissonance, and selective memory
can prevent individuals from accepting uncomfortable historical truths and
learning from them.

How can we improve our ability to learn from
history?

Improving critical thinking, promoting inclusive and accurate historical
education, encouraging reflection, and fostering an understanding of
history’s relevance to current issues can enhance our ability to learn from
history.

Additional Resources

1. Why History Repeats Itself: Understanding Our Collective Past

This book explores the cyclical nature of historical events and examines why
societies often fail to learn from past mistakes. It delves into
psychological, cultural, and political factors that contribute to repeated
errors. Through case studies, the author highlights the importance of
historical awareness in shaping better futures.

2. The Lessons Unheeded: How Ignorance of History Fuels Modern Crises
Focusing on contemporary global challenges, this book argues that many modern
crises stem from a disregard for historical lessons. It investigates specific
instances where ignoring history has led to conflict, economic downturns, and
social upheaval. The author advocates for integrating historical knowledge
into policy-making and education.

3. Echoes of the Past: Why Societies Fail to Learn From History
This book analyzes the psychological and societal reasons behind humanity’s



failure to apply historical insights. It discusses concepts like collective
memory, denial, and the rewriting of history to serve present interests. The
work emphasizes the role of education and critical thinking in breaking
cycles of ignorance.

4. Blind Spots in History: The Human Cost of Forgetting

Examining overlooked or suppressed historical events, this book reveals the
consequences of selective memory. It explores how ignoring certain aspects of
history leads to social injustice and perpetuates inequality. The author
calls for a more inclusive approach to historical understanding to promote
reconciliation and progress.

5. Patterns of Power: How History Shapes Political Mistakes

This book looks at how political leaders and governments repeat historical
errors due to misinterpretation or deliberate neglect of the past. It
provides detailed analyses of failed policies and decisions that could have
been avoided with better historical insight. The author stresses the need for
historical literacy among policymakers.

6. History’s Warning Signs: Decoding the Past to Prevent Future Failures

With a focus on early warning signs embedded in historical events, this book
teaches readers how to recognize and respond to similar patterns today. It
combines historical analysis with practical guidance for leaders and citizens
alike. The book aims to empower readers to make informed decisions by
learning from history.

7. Forgotten Wisdom: The Lost Art of Learning From History

This book contends that modern society has lost the ability to effectively
learn from historical experience due to rapid technological and social
changes. It explores how traditional methods of passing down knowledge have
diminished, leading to repeated mistakes. The author suggests ways to revive
this wisdom in the digital age.

8. The History Trap: Why We Keep Making the Same Mistakes

Investigating why historical patterns persist, this book uncovers cognitive
biases and societal structures that hinder learning. It discusses how
nostalgia, ideology, and groupthink contribute to cyclical errors. The author
offers strategies to break free from these traps by fostering critical
reflection and openness.

9. Learning From the Past: Bridging History and Progress

This book highlights successful examples where societies have effectively
used historical lessons to drive positive change. It contrasts these with
failures to illustrate the benefits of historical consciousness. The author
provides a roadmap for integrating history into education, governance, and
community initiatives to build a better future.
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historians, but nothing so concise and readable as Liddell Hart's Why Don't We Learn from History;
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why don t we learn from history: Story of the World, Vol. 1 Susan Wise Bauer, 2006-04-17
This first book in the four-volume narrative history series for elementary students will transform
your study of history. The Story of the World has won awards from numerous homeschooling
magazines and readers' polls—over 150,000 copies of the series in print! What terrible secret was
buried in Shi Huangdi's tomb? Did nomads like lizard stew? What happened to Anansi the Spider in
the Village of the Plantains? And how did a six-year-old become the last emperor of Rome? Told in a
straightforward, engaging style that has become Susan Wise Bauer's trademark, The Story of the
World series covers the sweep of human history from ancient times until the present. Africa, China,
Europe, the Americas—find out what happened all around the world in long-ago times. This first
revised volume begins with the earliest nomads and ends with the last Roman emperor. The Story of
the World, Volume 1 includes maps, a timeline, more illustrations, and additional parental aids.
Available in Hardcover, Paperback, and Audiobook. This read-aloud series is designed for parents to
share with elementary-school children. Enjoy it together and introduce your child to the marvelous
story of the world's civilizations. Each Story of the World volume provides a full year of history and
geography study when combined with the Activity Book, available separately to accompany each
volume of The Story of the World Text Book. For older students (grade 4 and above), add the Test
and Answer Key to increase the rigor of the curriculum. Volume 1 Grade Recommendation: Grades
1-4.

why don t we learn from history: The Most Protected Secrets in Human History Carlos A.
Llorens, 2024-01-18 You are in possession of one of humanity's most ever jealously guarded
treasures! This knowledge has been passed down not through written words but verbally through
the ages... Since ancient times, men have insatiably searched for answers; and during the early days
of our consciousness on this planet, we had a much purer mind and body, which allowed us to
discern things better, with more agility and clarity, during which we were able to gain awareness of
how certain things work, especially how we interact with ourselves and our environment. The
discoveries were amazing, divine, and magical to be conservative. Those discoveries changed the
course of humanity forever! The knowledge was so powerful that it was never written in an effort to
ensure that only a few would receive it verbally. At a certain point, these jealously-guarded secrets
were controlled by secret societies whose societies are composed of the most powerful individuals
on earth called the elite class and the minority who believes that everyone should have access to this
knowledge; they decided to share it, and now you have in your hands something very difficult to
describe its true value. With this knowledge, if you apply it, you have the power to transform your
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life forever! Discover your inborn/inherited Divine secret abilities within you. With this knowledge
and its power, may you never be the same. (KT) Respectfully and with true and honest love for your
success, Carlos A. Llorens !Estas en posesion de uno de los tesoros celosamente guardados de los
humanos! Este conocimiento ha sido transmitido, no escrito, sino verbalmente a traves de los
siglos... Desde la antiguedad, los hombres han buscado insaciablemente respuestas, y durante los
primeros tiempos de nuestra conciencia en este planeta, teniamos una mente y un cuerpo mucho
mas puros, lo que nos permitio discernir mejor las cosas, con mas agilidad y claridad, durante los
cuales pudimos obtener la conciencia de como funcionan ciertas cosa, especialmente como
interactuamos con nosotros mismos y nuestro entorno; los descubrimientos fueron asombrosos,
divinos y magicos para ser conservadores; !!!esos descubrimientos cambiaron el curso de la
humanidad para siempre!!! Esos descubrimientos permitieron a los primeros hombres iluminados
ejercitar algunas de nuestras santas habilidades dotadas y lograr algunos de los mayores logros
jamas conocidos por la humanidad; el conocimiento era tan poderoso, que nunca fue escrito, en el
esfuerzo de asegurar que solo aquellos que demostraron poseer los requisitos previos los recibirian
verbalmente a traves de un proceso de tutoria. En cierto punto, esos secretos celosamente
guardados fueron controlados a traves de lo que hoy conocemos como Sociedades Secretas, cuyas
Sociedades estan compuestas por los individuos mas poderosos de la tierra llamada la clase elite,
esta clase se divide en dos partes, la mayoria la cual cree que el resto de la poblacion debe trabajar
para ellos, ya que saben como manejar el planeta, y la minoria que cree que todos deben tener
acceso a este conocimiento; gracias a su amor por la humanidad, decision y voluntad de compartir
este conocimiento, ahora tienen en sus manos algo muy dificil de describir, su verdadero valor. Con
este conocimiento y si lo aplicas, !tienes el poder de transformar tu vida para siempre! Descubriras
los secretos de tus habilidades heredadas nacidas dentro de ti. De K. T.: Con este conocimiento y su
poder, que nunca seas el mismo. Respetuosamente, con amor verdadero y honesto por su exito:
Carlos A. Llorens.

why don t we learn from history: The Armenian Genocide Richard G. Hovannisian, 2011-12-31
World War I was a watershed, a defining moment, in Armenian history. Its effects were
unprecedented in that it resulted in what no other war, invasion, or occupation had achieved in
three thousand years of identifiable Armenian existence. This calamity was the physical elimination
of the Armenian people and most of the evidence of their ever having lived on the great Armenian
Plateau, to which the perpetrator side soon gave the new name of Eastern Anatolia. The bearers of
an impressive martial and cultural history, the Armenians had also known repeated trials and
tribulations, waves of massacre, captivity, and exile, but even in the darkest of times there had
always been enough remaining to revive, rebuild, and go forward. This third volume in a series
edited by Richard Hovannisian, the dean of Armenian historians, provides a unique fusion of the
history, philosophy, literature, art, music, and educational aspects of the Armenian experience. It
further provides a rich storehouse of information on comparative dimensions of the Armenian
genocide in relation to the Assyrian, Greek and Jewish situations, and beyond that, paradoxes in
American and French policy responses to the Armenian genocides. The volume concludes with a trio
of essays concerning fundamental questions of historiography and politics that either make possible
or can inhibit reconciliation of ancient truths and righting ancient wrongs.

why don t we learn from history: Teaching and Learning in History Ola Hallden,
2012-10-12 Research on history instruction and learning is emerging as an exciting new field of
inquiry. The editors prepared this volume because the field is at an important moment in its
development -- a stage where there is research of sufficient depth and breadth to warrant a
collection of representative pieces. The field of research on history teaching and learning connects
with both traditional research on social studies and with recent cognitive analyses of domains such
as mathematics and physics. However, the newer research goes beyond these activities as well.
Where traditional research approaches to social studies instruction and learning have focused on
curriculum, they have avoided the study of purely disciplinary features, the textual components of
history and the concomitant demands, as well as the nature of various learners. Where recent




cognitive analyses of mathematics and physics have dealt with misconceptions and knowledge
construction, they have avoided topics such as perspective-taking, interpretation, and rhetorical
layerings. The new work, by contrast, has been concerned with these issues as well as the careful
analyses of the nature of historical tasks and the nature of disciplinary and instructional
explanations. The lines of research presented in these chapters are both compelling and diverse and
include a range of topical questions such as: * What affects the quality of teaching? * How are
historical documents interpreted in the writing of history? * How is history explained? * What are
the classroom demands on an elementary school social studies teacher? * What does text accomplish
or fail to accomplish in educational settings? * How do teachers think about particular topics for
history teaching? Although much of the research reflects a grounding in, or the influence of,
cognitive psychology, not all of it derives from that tradition. Traditions of rhetoric, curriculum
analysis, and developmental psychology are also woven throughout the chapters. The editors
envision this volume as a contribution to educational research in a subject matter, and as a tool for
practitioners concerned with the improvement of instruction in history. They also anticipate that it
will contribute to cognitive science.

why don t we learn from history: The Gary Anthology Samuel A. Love, 2020-11-17 “A strong
series of personal essays, historical exploration, nature writing, and photography” exploring the
Indiana city (Chicago Review of Books). Once the second-largest city in Indiana, and home to the
world’s largest steel mill, Gary has suffered greatly in the postindustrial global economy. Population
numbers now approach pre-Great Depression lows. Large swathes of its land are urban prairie, and
a recent survey found a quarter of its built environment is in a dilapidated or dangerous condition.
But Gary is also a national center of Black culture and political power. It is home to the Indiana
Dunes National Park and globally rare ecosystems. Union, community organizing, and environmental
justice struggles there have profoundly shaped social and political life in the United States. Edited
by Samuel A. Love, The Gary Anthology’s contributors include essayists, poets, and journalists, but
also graffiti writers, ministers, activists, organizers, and steel workers. Their insights into the city
complicate our simplified narratives about violence and urban decay, offering readers the chance to
hear from those who are reshaping the city from the bottom up. A nuanced look of a city that is full
of everyday joys and tragedies and a vibrant rebuke to stale notions that Gary is “dead.”

why don t we learn from history: Uncommon Sense: The Other Side of Conventional Thinking
Bharat Bhatia, 2009-11-01 Uncommon Sense is about looking at things from an unconventional
standpoint. It looks at how you can combine liberal and conservative values rather than chose one or
the other. It shows how we can find meaning in life and the universe while still looking and it from a
scientific perspective. Uncommon Sense talks about how you can combine business with charity and
how government can change its spending habits. It even talks about health & fitness, education, and
even reproduction from an alternative point of view.

why don t we learn from history: Story Of The World #1 Ancient Times Revised Susan
Wise Bauer, 2006-04-11 A history of the ancient world, from 6000 B.C. to 400 A.D.

why don t we learn from history: Shoal Survivor JK Couzins, 2015-10-08 Although Sam is a
still-not-full-grown salmon, he stands out from the rest of the crowd: a family of dolphins has
adopted him. His bubble-brother, Dave, a juvenile Bottle Nosed Dolphin, is also Sams best
bubble-buddy. They now set out on an adventure unlike anything they have known before. An
adventure that stretches loyalty to breaking point, where friendships are forged in unusual places,
and where attachments are formed and some are broken. There is guppy-love and jeopardy, humour,
fear, stress, games, pursuit, intimidation, fun and plenty of surprises along the way. The
bubble-buddies, through no fault of their own, get caught up in a plot of revenge: they are
kidnapped, rescued, almost eaten, and just when they thought it was all over, war erupts. Where
experienced politicians, diplomats and soldiers fail, our unlikely pair of heroes saves the day. Follow
your imagination and meet to an amazingly eloquent swordfish, an irritated octopus, roguish
hammer-head sharks, a sight to fright, and a fun-loving over educated blue whale. And thats just the
beginning: there are battalions of barracuda, pirate Viper-Fish, rogue sharks, military manta rays,



and schools of diplomacy. Enter into this fascinating world and join the bubble-buddies on an
underwater adventure.

why don t we learn from history: Learning to Teach History in the Secondary School Terry
Haydn, Alison Stephen, James Arthur, Martin Hunt, 2014-10-10 'An excellent companion to Learning
to Teach in Secondary School ... full of good ideas and better advice ... Mentors will certainly want to
use it, and so, I'm sure, will the rest of the history department ... Make sure they buy one, and keep
your copy under lock and key.' - Michael Duffy, Times Educational Supplement 'A very well written
and readable book. Overall, this is an excellent book and one which students and teachers outwith
England would find a valuable addition to their library.' - Scottish Association of Teachers of
History, Resources Review ‘This book is without question the standard text for the history PGCE
market.” - Dr Ian Davies, University of York, on the first edition. Learning to Teach History in the
Secondary School provides an accessible introduction to teaching and learning history at secondary
level. Underpinned by a theoretical perspective and backed up by the latest research, it encourages
student teachers to develop a personal approach to teaching history. This fourth edition has been
thoroughly updated for the new curriculum, with a brand new chapter on subject knowledge and a
new section on action research to better support those reflecting on and developing their own
practice. It provides an array of references and materials that give a sound theoretical foundation
for the teaching of history, including weblinks to further resources, while a range of tasks will
enable students to put their learning into practice in the classroom. Practical advice is combined
with reference and access to a wide range of recent and relevant research in the field of history
education, to support Masters Level research and aid reflective practice. Key issues covered include:
The benefits of learning history Planning The use of language and strategies for teaching Inclusion
Technology in history teaching Assessment Continuing professional development Offering
comprehensive and accessible support to becoming a history teacher, this book remains an
invaluable resource for all training and newly qualified history teachers.

why don t we learn from history: Eating Soup Without a Spoon Jeffrey H. Cohen,
2015-11-15 Significant scholarship exists on anthropological fieldwork and methodologies. Some
anthropologists have also published memoirs of their research experiences. Renowned
anthropologist Jeffrey Cohen’s Eating Soup without a Spoon is a first-of-its-kind hybrid of the two,
expertly melding story with methodology to create a compelling narrative of fieldwork that is deeply
grounded in anthropological theory. Cohen'’s first foray into fieldwork was in 1992, when he lived in
Santa Anna del Valle in rural Oaxaca, Mexico. While recounting his experiences studying how rural
folks adapted to far-reaching economic changes, Cohen is candid about the mistakes he made and
the struggles in the village. From the pressures of gaining the trust of a population to the fear of
making errors in data collection, Cohen explores the intellectual processes behind ethnographic
research. He offers tips for collecting data, avoiding pitfalls, and embracing the chaos and shocks
that come with working in an unfamiliar environment. Cohen’s own photographs enrich his vivid
portrayals of daily life. In this groundbreaking work, Cohen discusses the adventure, wonder,
community, and friendships he encountered during his first year of work, but, first and foremost, he
writes in service to the field as a place to do research: to test ideas, develop theories, and model how
humans cope and react to the world.

why don t we learn from history: Dancing in the End Zone Bill C. Davis, 1985 Full Length /
Drama / 2m, 2f / Unit set This drama by the author of Mass Appeal explores the heart of a young
man in crisis, inflamed by the people who claim to care for him: his mother, his football coach and
his tutor. James Bernard is a star college quarterback whose innocence renders him devastatingly
vulnerable. His mother and coach are pushing him to go professional; his tutor is concerned over the
inherent corruption of organized athletics, believing that football is just another metaphor for war. A
thoroughly commendable play...A solid piece of work [with]...taut, provocative scenes. - Wall Street
Journal

why don t we learn from history: Learning History in America Lloyd S. Kramer, Donald Reid,
William L. Barney, 1994-01-01 The essays in this book, like all other texts, have been written in a



historical context that shapes both the themes and the prose styles of the authors. A close reading of
these texts would in fact lead to many overlapping contexts of politics, social hierarchies, modern
communications, and international relations, but we want to focus briefly on two contextual
influences that carry the most obvious connections to this book: the wide-ranging public debate
about the proper curriculum for American schools and universities, and the more specific debate
among historians about new trends in historical scholarship.

why don t we learn from history: Helping Your Child Learn History Elaine Wrisley Reed, 1993

why don t we learn from history: Helping Your Child Learn History, 1994 Makes history
interesting to 4-11 year-olds with lots of activities and fun things to do.

why don t we learn from history: History Lessons S.G. Grant, 2014-04-04 Uses extended
case studies of two New York teachers and their students combined with discussion of the existing
research literature, to explore issues central to understanding teaching, learning, and testing in
secondary school history classrooms.
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